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Abstract

The importance of assessment as a defining element in every educational process requires an exploration of the experiences of Chile’s future teachers during their

school training. This study identifies the meanings, feelings and consequences associated with physical fitness tests in Physical Education. An inductive categorical

analysis was generated from a study of 60 narrative accounts of students of different teaching specialities. The results indicated the wide prevalence of physical fitness

tests to assess and grade the subject, leading to stress and feelings of anxiety. Students with a low level of physical fitness expressed their frustration, discouragement

and insecurity, while some even dropped out of the class under various pretexts. Conversely, the physically fit students who satisfied the required standards found

the tests to be both motivating and satisfying. The results indicated that the emotional impact of physical fitness tests for grading Physical Education affects all

students, particularly those with low fitness levels, who suffered feelings of frustration and discomfort as a result of their negative experiences in the subject.
Keywords: Assessment, frustration, narratives, social justice.

Resumen

La importancia de la evaluación como elemento definitorio de todo proceso educativo genera la necesidad de indagar sobre experiencias del futuro profesorado

chileno en su etapa de formación escolar, identificando significados, sentimientos y consecuencias que generaron los test de condición física usados en la asignatura

de Educación Física. A partir del estudio de 60 relatos narrativos de estudiantes de diferentes especialidades de Pedagogía, se generó un análisis categorial inductivo.

Los resultados manifiestan alta prevalencia de los test de condición física para evaluar y calificar la asignatura, provocando estrés y sensación de ansiedad. El

estudiantado con bajos niveles de condición física manifestaba sentimientos de frustración, desmotivación e inseguridad, hasta el extremo de desertar de la clase

mediante justificantes o excusas diversas. Por otro lado, quienes declaran buenos niveles de condición física y cuyas aptitudes encajaban con los estándares

exigidos, los test generaban motivación y satisfacción. Como conclusión, los test de condición física utilizados en Educación Física para calificar conllevan una gran

carga emocional para todo el estudiantado, especialmente para quienes no presentan altos niveles de condición física. En estos casos prevalecen sentimientos de

frustración y malestar hacia la asignatura por las experiencias negativas que esta genera en el alumnado.

Palabras clave: Evaluación, frustración, justicia social, relatos.

Introduction

Assessment has emerged as a defining element in every educational process ( Santos Guerra, 1995) to such an extent that

its orientation and deployment significantly determine its formative nature (López-Pastor, 2006; Prieto, 2015). However,

despite the wide consensus on its relevance, it should be remembered that the concept of assessment is polysemic. This

means that from a technocratic perspective, assessment is linked to control and measurement, judging the validity of the

objective and accountability, to mention but a few of its purposes (Calatayud, 2021; Mora, 2004; Hortigüela-Alcalá et al.,
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2021). From this perspective, the main purpose of assessment is to grade students (López-Pastor et al., 2006) to the point

that both the terms assessment and grading seem synonymous (Hortigüela-Alcalá et al., 2021). In Physical Education (PE),

this approach focused on measuring and grading leads to the use of tests and physical examinations to verify students'

physical condition (Atienza et al., 2018; Sánchez-Hernández et al., 2022).

This conception of assessment is contrasted with an alternative form of assessment associated with the practical and

critical paradigms, which brings together innovative forms of assessment that leave aside the reductionism of the technical

model and lead the way to socializing and enriching the educational process (Añazco-Martinez et al., 2024; Atienza et al.,

2018; McArthur, 2019). This open conception of assessment allows for multiple proposals such as formative, participatory,

authentic or emancipatory assessment and thus moves away from the objectives of classification and measurement and

has more to do with promoting learning (Calatayud, 2021; Talanquer, 2015). This learning-centered approach to assessment

is characterized by being part of the teaching and learning process itself, having a formative purpose and involving students

(Herrero-González et al., 2023; Hortigüela-Alcalá et al., 2019).

As various studies have shown (Hamodi & López, 2012; Gallardo-Fuentes et al., 2017; Hortigüela-Alcalá et al., 2019; 2021;

Pérez-Pueyo et al., 2020) this possibility also exists in PE itself.

However, like many other aspects of education, implementing assessment in classrooms depends on the teachers

involved and are mostly aligned with the traditional technical concept (Atienza et al., 2021; Barrientos et al., 2023; Calatayud,

2021; López-Pastor et al., 2006). This aspect is influenced by the training given to the teachers about assessment. Although

PE teacher training has recently considered alternative forms of assessment (Herrero-González et al., 2023; Hortigüela-Alcalá

et al., 2021), these concepts are not normally transferred to primary and secondary school classrooms, due to lack of time

and a work overload, among other reasons (Barrientos et al., 2023).

Assessment by the Technical Paradigm: Physical Fitness Tests

The dominant technical PE paradigm is directed towards physical and athletic rather than formative or learning-oriented

results (Oliver-Álvarez & Martos-García, 2023; Tinning, 2017), so that understanding and applying assessment by this

model considers the students’ measurement, comparison and control functions. As mentioned above, for this the technical

paradigm uses supposedly objective tests, such as quizzes, to evaluate and grade students on their physical or athletic

performance (Calatayud, 2021; Sánchez-Hernández et al., 2022). However, despite the supposed benefits of using physical

tests in PE, the literature on the subject has confirmed a long list of contraindications and harmful effects on students (López-

Pastor & Pérez Pueyo et al., 2024). The evidence thus warns of the contraindications involved in them in future adherence

to physical activity (Camacho-Miñano & Prat, 2018; Danthony et al., 2020).

This is a key factor because, given the reductionism of the technical paradigm, which does not take into account any other

than observable variables (Véliz et al., 2020), while an interpretive and more constructivist vision of education must take

the processes and emotions that occur in learning processes into account. In this regard, some studies that have revealed

how the use of tests in PE can cause devastating experiences for inactive students (Beltrán-Carrillo & Devís, 2019; Oliver-

Álvarez & Martos-García, 2023; Tinning, 2017) and/or for students with reduced motor skills (Danthony et al., 2020; Garrett &

Wrench, 2008). PE assessment, deployed from a technical perspective can provoke fear and anxiety to students (Huhtiniemi

et al., 2021; Monforte & Pérez-Samaniego, 2017), ranking them on their performance (Atienza et al., 2018) and can even

make some students hate towards the subject (Oliver et al., 2021), despite which traditional models are still being used.

In the Spanish context, for example, 90% of teachers have declared that they continue to use this method to assess the

subject (López-Pastor et al., 2012).

PE Assessments in the Chilean Context

Something similar has occurred in Chile, as can be seen by the Education Quality Measurement System (SIMCE), which has

been implemented from a technical and reductionist perspective and also in the subject of Physical Education and Health

(PEH). Since its introduction more than a decade ago it has focused on an assessing physical fitness, measuring students'

anthropometric aspects, muscular performance, flexibility and cardiorespiratory stamina (Ministry of Education, 2010). This

type of standardized testing lays down an evaluative logic that is barely formative and can even lead to the devaluating

teachers professionally (Moreno Doña et al., 2014).
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Apart from this aspect, paying attention to assessment would allow compliance with the set of learning outcomes

proposed by the Ministry of Education (2015) that are clearly related to acquiring healthy lifestyle habits in the school

population. According to Moreno-Doña et al. (2014), assessment plays a fundamental role in promoting the transcendence of

human motor skills in the active life of schoolchildren, which is one of the purposes of the Curricular Bases for PEH proposed

by the Ministry of Education (2015). The assessment of PEH is governed by Decree Nº 67 (Ministry of Education, 2018), which

regulates promotion in the school context, proposes a grading system in all subjects to verify learning at all levels and favor

progression to a higher level. This decree gives schools the option of proposing their own evaluation systems, in line with

the general recommendations provided by the current legislation, so that there may be wide differences in the evaluation

processes used in different schools.

According to the decree, students’ progress is closely related to summative assessment but does not address formative

assessment, which is considered to have greater educational value (López-Pastor et al., 2006; López-Pastor, 2009).

Considering assessment as a form of dialogue, mutual understanding and improvement (Santos Guerra, 1995) beyond

advancement (Collier, 2011), it is important to consider it from the global perspective (Moreno Doña & Poblete Gálvez, 2015),

involving the main stakeholders in the process and especially those students who have always taken part in the subject.

As happens in other countries, the evidence points to the wide use of physical fitness tests to assess the subject of PEH

in secondary education (approximately 13 to 17 years old) in the Chilean context (Portes-Júnior et al., 2022). The curricular

bases of PEH in Chile explicitly state that physical fitness tests should not be used to award a grade (Ministry of Education,

2016). This raises the first question: what does their use imply for students in deciding on a grade? According to Corbin

(2010), the results of administering these tests to students can generate both positive and negative feelings, so that the

consequences remain uncertain. In light of this question, the aim of this study is to identify the feelings and consequences

experienced by Chilean students regarding the use of physical fitness tests as grading criteria, based on their assessment

experiences in the PEH.

Material and Methods

Narrative Study

This qualitative study uses biographical narratives in the framework of a narrative inquiry (Bolívar, 2002) to capture students'

experiences related to assessments in the subject of PEH. The methodology is based on hermeneutics and phenomenology,

allowing for the interpretation of the participants’ experiences and feelings (León, 2015).

Narrative inquiry, which has gained popularity in the field of PE (Devís-Devís, 2017; Dowling et al., 2013; Groves & Laws,

2003) can be adapted to the research context and collect stories openly and reflectively (Kincheloe, 2001; Pérez-Samaniego

et al., 2011). In this study, biographical accounts helped us to understand how students interpret their experiences in

assessment and provided a suitable framework for narrative analysis.

Participants

Sixty student teachers from the Faculty of Education of a university in the Maule region of Chile participated in this study.

These were enrolled in six different programs: 10 from Spanish Language and Communications, 10 from the English

Department (ED), 10 from Physical Education (PE), 10 from Early Childhood Education (ECE), 10 from Elementary Education

(EE) and 10 from the History and Geography Department (HG). On the question of gender, the students were given the

options of female, male, and non-binary, resulting in the distribution given in Table 1.
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Table 1

Distribution of Participants by Gender
Student Teachers Feminine Masculine Number
Spanish Language and
Communication

7 3 10

Physical Education 3 7 10

English Department 5 5 10

Elementary Education 7 3 10

History and Geography 3 7 10

Early Childhood Education 10 0 10

Total 58% 42% 60

Based on their teacher training experience, in 2022 the level 5 students of each grade were invited to take part. This

corresponded to the first semester of the third year of their university course, during which they all should have training

in the subject of didactics and assessment. The participants were aged between 20 and 30, with an average of 22.41 and

a standard deviation of 3.15.

The inclusion criteria considered eligible any students who had regular PEH classes subject during their school years, i.e.

without having been exempt from it for a period longer than one year.

Procedure

The invitation to participate was extended to each of the undergraduate levels to explain the study’s context and objective.

Agreement to participate was by signing an informed consent form approved by the university's ethics committee (Record

No. CEC 38-21). The group then met in a dedicated classroom, where they were given a virtual form to answer brief

questions related to a general description and, finally, to the heading of the narrative requested. All accessed the narrative

simultaneously, which was read aloud by the principal researcher.

The heading used was as follows:

“In this stage, it's important for you to go back to your school years, recalling experiences from first to fourth year of high school

regarding ASSESSMENT in the subject of Physical Education or Physical Education and Health. The idea is for you to tell us 

about the assessment processes you went through in the subject. The style of your narrative depends on your comfort level; you 

can write a general account or describe specific moments that will help us construct the reality you experienced. It's also very 

important to describe your perceptions of the assessments in the subject, and what you felt after these experiences as regards 

the assessor, the instrument, the atmosphere and the meaning, etc.”

The heading used in this study gave the participants the freedom to describe their experiences and connect emotionally

with them according to the points they considered relevant.

Various strategies were used for the ethical and credibility criteria, as follows: a) the heading and the entire procedure

were designed jointly by the principal researcher and an international team with extensive experience in qualitative research,

thus avoiding a proposal limited to the perspective of a single researcher; b) student participation was entirely voluntary and

anonymous; c) the instrument was administered by a researcher who was not a teacher of any of the student participants

(Cornejo and Salas (2011); d) two subsequent meetings were held with the participants in which the interpretations and

main results were presented and endorsed by the participants themselves (del Villar Álvarez, 1994).

Data Analysis

Although there are different strategies for generating a narrative analysis that provides an understanding of what the

participants' wish to express, we chose to use inductive categorical analysis (Hodge and Sharp, 2016; Pérez-Samaniego et al.,

2011). This strategy allowed the data obtained to speak for itself, as the subjects wrote freely about their experiences. The

analysis began by identifying explicit units of meaning and assigning a code to each one. The long list of codes that emerged

from the first analysis was organized and categorized following Trainor and Bundon (2021), a process that significantly
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reduced the number of categories. The category matrix that emerged after the inductive analysis can be seen in Table 2;

the numbers corresponding to the number of times the code appeared are shown in brackets.

Table 2

Category Matrix of Narratives

Category Examples
mentioned

Subcategory Perception codes

Frustration (10)

Demotivation (8)

Anger (6)

Shame (6)

Physically upset (6)

Insecurity (5)

Physical tiredness 
(3)

Poor perception of
physical condition

Inferiority (3)

Satisfaction (10)

Improvement (5)

Motivation (2)

Experience of
Physical Fitness
Test (60)

Shuttle test course
(27)Abdominals
(14) Running
(14)Flexibility
(5)Skipping
(3)Cooper Test
(3)Long jump (2)
Burpees (2) Circuits
(2)

Good perception of
physical condition

Pleasure (2)

Due to the wide range of content possibilities in the narratives, a conceptual map was designed to transfer the data from

the inductive to the general in order to organize the emerging themes (Nowell et al., 2017).

Figure 1

Conceptual map of Physical Assessment Test Experiences

As an alternative to the traditional academic format, literary techniques were then used to introduce student quotations

using an identification number, then the grade initials and the last letter referring to gender (e.g., 2 ED F, i.e. the second

female student teacher of English Department). Quotations also help present interpretations and support results (Smith

et al., 2015).

Results

The students generally described assessments in their narratives associated with grading, which is why they are mentioned

in the results as similes and reflect the traditional approach to complying with grading regulations in each context.

Experiences in the subject were also expressed that were more closely related to traditional and reproductive teaching

styles, sometimes similar to military instruction. This style contained different nuances in the methodologies used in sports

or folk dance. The narratives were then analyzed based on the use of fitness tests in assessment situations linked to grading.
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Tell me how Fast you run and I'll tell you What Grade you Deserve

Although running is the main metaphor used to explain the dominant evaluation system, it was not the only physical activity

that seemed to count toward a grade in PEH. The distance jumped, number of squats or sit-ups performed in a given time

could also be used:

“Every physical education assessment I've ever taken has been about physical stamina” (4 HG F).

“The teacher assessed us on push-ups, sit-ups, and jumping a certain distance. These three scores were averaged and then we

were given a single grade according to how well we did” (9 ECE F).

“The assessments were geared toward the ideal student. I remember the teacher having a chart that showed how high each

student should jump, how long they should last on the Test Course, or how many sit-ups/push-ups they should do per minute. 

When I saw that, I felt I was far from that ideal” (8 SLC M).

All 60 students reported having experienced physical fitness tests during their school years associated with a grade.

Some of those most frequently mentioned were the Shuttle Course, sit-ups, flexibility tests, running a certain distance in

a specific time, skipping, burpees, push-ups, squats and circuits, so that the grade was generated solely according to one’s

performance. When performance was lower than expected, the grade was lowered according to the tables that the teachers

did not always provide:

“In the first unit assessment tools the students were guided only by the established standards, according to the marks based

on each student's gender and age” (4 PE F).

“Another way the teacher assessed us was by walking around an entire block outside the school. Each time we completed a lap,

the teacher made a mark on our hands and the grade was given by the number of lines on our hands” (7 SLC F).

“In primary school, we took the famous Shuttle course test. After completing a certain number of minutes, we received a score

of 7.0, the maximum. I always got a 7.0, but I had to give it my all or I would get a poor grade. In this regard, I felt a lot of 

pressure, since not performing well physically could hurt my overall grade point average” (3 SLC F).

The competitiveness and anxiety associated with these tests were common factors among students. The sole purpose

was to grade and classify each student's individual performance, so that even when the subject was well regarded, the

assessment generated feelings of nervousness:

“There was an evaluation at the end of each period and generally these were of a practical nature, where one had to run, jump,

stretch, jog, do a test course, etc. Generally, this made me somewhat anxious because it generated an atmosphere of competition

between classmates” (4HG M).

“In middle school I started to like physical activity more, but when it came time to evaluate, I got nervous because I wanted to

reach the goal and get the highest grade” (9 ECE F).

High Performance, High Grades, High Motivation

An analysis of the narratives reveals that only a minority of students were able to meet the test expectations, either because

they were in good physical condition or because they liked the military method:

“Since I was considered a good athlete, the tests were not difficult, as I could do them without any problem” (10 EE F).

“Another test the teacher gave us was sit-ups. I really liked being able to reach the goal and accomplish what the teacher required

of us” (4 EE F).

“They were very intense, similar to military indoctrination, but it wasn't a problem for me since I liked it when they pushed me

and I pushed myself even harder” (5 HG M).

The feelings of satisfaction, enjoyment and well-being associated with the fitness tests are related to meeting the

expectations placed on each student, always in cases of optimal performance and so generating top grades. In these cases,

the high motivation for the subject and the assessment system is evident:
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“In elementary school, I loved the Test Course assessment, as I always did very well and performed well. I loved Thursday and

having to run and do different activities” (4 EE F).

Less positive feedback on fitness tests was generated when teachers considered the attitudinal dimension in their

assessment or when there was consistency between the classes and their assessment methods:

“They only assessed our physical performance, although I must emphasize that they involved assessment indicators for

attitudinal dimensions, which is certainly characteristic of Physical Education” (9 PE M).

Thus, for example, the simple act of encouraging students during their effort was a change worth remembering:

“He made us take a test that involved running 16 laps in 12 minutes. When I was on the tenth lap I couldn't take any more; my

tongue was almost hanging out. He looked at me and every time I passed him he encouraged me. Not just me but everyone 

else taking the test. He was someone who could change your life” (6 PE M).

Poor Performance, low Grades, low Motivation

Quantitatively speaking, more than half the narratives analyzed reflected feelings of anxiety, frustration, hatred, shame and

inferiority when faced with this type of assessment scenario. These negative feelings were generated by not meeting the

physical demands of the various tests due to low fitness levels:

“My experience wasn't very pleasant because the instructor demanded a high physical performance from me, and I didn't have

much stamina, so I was frustrated that I couldn't reach the goal and got angry” (10 EE F).

“It was always a huge struggle to do all the PE activities correctly, because I was always the youngest and everyone was required to

perform the same. It was always frustrating because grades were important for me and I never met the standards required” (7 

PE F).

This lack of motivation and rejection of the subject was exacerbated by the physical discomfort and suffering caused by

the effort to achieve not just a top grade but even the minimum required. In these cases, hateful memories of this type of

test are most prevalent in the subjects:

“He evaluated us on a Shuttle course. I remember that it was one of the worst experiences I have ever had because I was very

tired and I was short of breath and I felt my heart beating very fast. I felt dizzy and I wanted to vomit. Apart from that it 

depended on the amount of time you were evaluated. I also remember that I had classmates who were overweight and they 

couldn't do much and got a bad grade because of it” (7 SLC F).

“I remember how much I suffered with the hateful test course. I was also a little afraid of the teacher. I would run until I couldn't

breathe. I felt so weak and I even suffered headaches trying to get a better grade. The worst part was that I wasn't doing that 

badly compared to my classmates” (3 ECE F).

Giving up

The low grades obtained directly resulted in feelings of frustration, which in several cases led to dropping out of the course.

People invented excuses to try to avoid repeating the assessment tests:

“I saw how my classmates became discouraged by not meeting the teacher’s and classmates’ expectations, so they would start

crying or simply not take the test and hide behind any excuse” (3HG M).

“But anyway, after learning about this test, the famous story of me being on my period began, every time we had to take the test

course I tried to avoid it since I didn't want to experience that kind of embarrassment again” (8 EE F).

This absenteeism in the subject led to a feeling of relief at not having to go through the assessments as they caused great

discomfort and psychological pressure, diminished self-esteem and a clear desire to permanently abandon PEH classes:

“In high school, I chose not to do anything… I avoided feeling sweaty or clumsy at all costs” (4 SLC F).
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“With this in mind, I decided to wear a skirt to school to avoid PE. Due to the type of the school, PE was only offered in 1st and

2nd grade. In 3rd grade I felt relieved that I would no longer be required to do 50 squats in two minutes or that I would only 

be assessed on my stamina” (4 HG F).

Discussion

This study addresses the consequences and interpretations for students of using fitness tests in PE classes during their

school years, recalling their experiences from a pedagogical perspective, based on their training as future teachers.

Even though the Chilean PE curriculum includes an assessment indicator that suggests a physical fitness test, the same

program advises against grading the tests by performance and instead suggests using them solely for educational purposes

(Ministry of Education, 2016). However, the fact is that these physical fitness tests are perpetuated for purposes of grading

and used to assess motor skills and procedural aspects, giving rise to discrimination in the classroom (Moreno-Doña et al.,

2016; Portes-Júnior et al., 2022; Rodríguez-Rodríguez et al., 2017). In fact, these types of standardized tests lay down an

evaluative logic that is barely formative and can even lead to devaluing teachers professionally ( Moreno Doña et al., 2014;

Oliver-Álvarez & Martos-García, 2023).

The purpose of assessment in general and fitness tests in particular should be to improve teaching and learning

processes, emphasizing formative aspects throughout the educational process, as indicated in Decree Nº 67 (Ministry

of Education, 2018). In addition to controlling grading and promotion, this decree establishes general guidelines on the

recommended formative focus, although it also allows individual schools to propose their own assessment regulations.

With all the above curricular and legislative guidelines that give teachers a certain freedom to propose different methods

of assessment, measuring students’ performance still has an important place in its aims, in agreement with Zubillaga and

Cañadas (2021).

It is worth mentioning that the accounts of the students’ experiences of fitness tests when they were at school, the future

PE teachers positively highlighted the importance of attitudinal elements among the assessment criteria, reflecting their

personal experience of the discipline (Rodríguez et al., 2018; Silva et al., 2024). It is essential to promote this practice, not

only in the assessment itself but also in the class methodologies and in the curriculum (Mujica Johnson, 2019).

It should be noted that narratives expressing positive experiences with fitness tests in PE were noticeably less frequent.

The feelings of satisfaction in meeting expectations reported by physically fit students can be explained by the pleasure of

obtaining good grades or by the motivation generated by receiving positive reinforcement and recognition ( Álvarez-Rivera

et al., 2015; Nabaskues et al., 2019). In some of these narratives, while recounting their positive experiences with fitness

tests, they recalled the uncomfortable position of their overweight classmates, who found it more difficult to meet the goals

set by the teachers. This example of empathy has also been found in previous studies (Bores-García et al., 2021; Mújica-

Johnson et al., 2017; Oliver et al., 2021).

Due to the narrative nature of this research, it should be noted that the interpretations of Chilean students of their

experiences in PEH assessments are in agreement with the findings of other studies ( Danthony et al., 2020; Nabaskues et

al., 2019; Phillips et al., 2017). For example, they highlight the pressure and feelings of anxiety that arise in specific grading

situations regarding physical performance (Calatayud, 2021; Sánchez-Hernández et al., 2022). This can be explained by the

importance of weighting grades that grant access to higher education since the grade point average (including PEH) can

influence the choice of the degree one wishes to study or the benefits that can be obtained, including the free nature of

these studies (Ministry of Education, 2023). Previous studies have confirmed the influence of grades on the way students

experience their educational process (Martos-Garcia and García-Puchades, 2023).

Given the importance of grades in the school system, there is bound to be a feeling of competitiveness. While some

regarded this as a motivation and generated a desire to excel, for others it put them under pressure within the course. The

literature confirms what the students said, indicating that perceived competence can be either negatively related to anxiety

in the case of individuals not in the best of physical fitness (Baghurst & Mwavita, 2014; Danthony et al., 2020; Garrett &

Wrench, 2008) or positively related to commitment to learning (Coterón et al., 2013). The literature also links a negative self-

perception with feelings of physical and social anxiety (Camacho-Miñano et al., 2006; Escalante-Izeta et al., 2016).

Feelings of frustration, anger and shame emanate from the reported situations in grading by fitness tests when the

outcomes depend entirely on the teachers. The interpretations depend on the personal characteristics of those who go
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through this experience and negative emotions can be aroused among physically inactive individuals (Beltrán-Carrillo &

Devís, 2019). When the class methodologies and pedagogical models highlight attitudinal aspects, positive emotions are

attributed (Bores-García et al., 2021; Mújica-Johnson et al., 2017) but when they are related to the summative evaluation

process through physical fitness tests, added to a low perception of one's own physical condition, the emotions become

negative not only for the students but can also be a strain on the teachers (Sonlleva et al., 2018; Véliz et al., 2020).

When memories of physical pain and discomfort associated with physical fitness assessments are evoked, they are

mainly related to the Shuttle course, which is used to determine an individual's maximum oxygen consumption by means of

equations according to age or gender, among other variables. It is mainly used because of its low implementation cost and

high correlation, compared to a direct method (López-Gil et al., 2020). Since it requires the maximum effort and considering

the small number of classes (generally once a week) or the lifestyle of Chilean schoolchildren, it could be considered a risky

activity without proper supervision (Curilem et al., 2012). On the other hand, fatigue and muscle pain are also associated

with negative emotions (Danthony et al., 2020; Duque et al., 2021).

The desire to drop out of class or seeking excuses to avoid assessments is similar to wanting to drop out of sports when

negative experiences and lack of motivation foster the desire to escape from suffering (Gil et al., 2012). The narratives literally

stated that their worst school experiences were in PE assessments Oliver et al. (2021). This dropping out and the subsequent

rejection of intense physical activity have unfortunate consequences for the Chilean reality in relation to physical fitness

and health (Aguilar-Farias et al., 2016).

Finally, the recommendations provided by the study subjects in their accounts emphasize not associating these abnormal 

practices with a grade and with no formative value, as has been maintained in the literature for decades (Mora, 2004). Traditional 

evaluation models with a technical focus are being replaced by proposals such as authentic assessment (Ahumada, 2005) or 

formative and shared assessment (López-Pastor & Sicilia-Camacho, 2017), in which the experiences and results indicate 

that students perceive a better overall climate in class sessions, as they significantly contributes to their learning in 

the subject and their academic performance (López-Pastor et al., 2012; Silva et al., 2024). These interpretations should be 

addressed with greater emphasis in initial teacher training to prepare future PE teachers (Asenjo-Paredes et al., 2024; 

Hortigüela-Alcalá et al., 2015).

Conclusions

Physical fitness tests continue to be an important feature of PEH in the Chilean context and can arouse a strong aversion

to PE classes in some students.

Associating these tests with a grade based on physical performance generates feelings of anxiety and competitiveness.

When students are in good physical condition, their interpretation of the fitness tests generates feelings of satisfaction,

well-being and motivation to achieve the required standards, although these may empathize with their peers who suffer

in these assessment scenarios.

When students have low levels of physical fitness, falling far short of the teachers' expectations, the feelings that emerge

are frustration, anxiety, hatred, insecurity, shame and discomfort, which can lead to rejection and a desire to drop the

subject, or even invent excuses to skip class. They also evoke memories of discomfort and boredom, generating feelings of

resentment towards physical exercise.

All of the above situations highlight the need to promote a healthy lifestyle associated with physical activity and health

care, one of the objectives of the subject’s national curriculum.

Finally, we recommend applying the subject's curricular guidelines; fitness tests should not be used to grade students

on their performance or physical condition, but only for educational purposes.

This study’s main limitation lies in the wide variety of topics covered by the narratives, since allowing students to openly

express their experiences generated a huge amount of information associated with the methodologies, the PE teachers’

characteristics and recommendations based on their own training as future teachers.

To complement this research, it would be interesting to understand the opinions of schoolteachers who continue to use

fitness tests to generate grades and to delve deeper into their reasons and the ways in which the traditional assessment

models are used.
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Giving students a voice to avoid replicating these practices would provide an epistemological foundation that could be

used in initial PE teacher training.
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